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Abstract 
The main objective of this research was to improve the students’ engagement in writing a 
recount text using collaborative writing to the eighth grade students of SMP Negeri 4 
Pontianak in academic year 2017/2018. The research was conducted with Classroom 
Action Research in three cycles and every cycle consisted of one meeting. The subject of 
this research was 31 students in class VIII B. The researcher used field notes and writing 
tests as tools of data collection. The result showed that the use of collaborative writing 
improved students’ engagement in writing a recount text. The improvement of students’ 
engagement could be seen from the students’ performance in teaching and learning 
process. The students became more enthusiastic in offering ideas. The students showed 
their commitment, attention, and persistence in learning. The improvement of students’ 
engagement was presented into 11% improvement of excellent category engagement and 
38% improvement of good category engagement in the first cycle and 38% improvement 
of excellent category engagement in the second cycle.  
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INTODUCTION 
Students’ engagement in writing is still 
becoming one of problems in teaching and 
learning process. Meanwhile, students’ 
engagement is one of crucial components to 
increase students’ academic achievement. 
Participating actively in teaching and 
learning process might help the students in 
comprehending the teaching material that 
will be applied in the students’ task. 
Heflebower, Marzano, and Pickering (2011) 
pointed out that students’ engagement 
increases academic performance, promotes 
school attendances, and the number of 
discipline referrals.  
Fredricks, McColskey, Meli, Mordica, 
Montrosse, and Mooney (2011) defined 
students’ engagement is identified in three 
domains namely cognitive engagement, 
behavioral engagement, and emotional 
(affective engagement). Cognitive 
engagement refers to students’ perceptions 
and believed related to school and learning. 
Behavioral engagement refers to students’ 
attitudes, effort and motivation as an example 
students’ participation in attendance and 
work habit. Affective engagement refers to 
students’ feeling toward his or her school, 
teachers and peers as an example students 
enjoy learning with their peer.  
There are four components presented 
when students engage (Schlechty, 2011). 
First, the engaged student is attentive which 
means students pay attention to and focus on 
the task related with the work being done. 
Second, the engage student is committed. 
The student which participates in learning is 
not for reward or threat, but for supporting 
the activity called for the task.  Third, the 
engage student is persistent. Even when the 
task is difficult, the student sticks with it. 
Fourth, the engaged student finds meaning 
and value in the tasks that make up the work. 
Commitment, attention, and persistence must 
be presented to justify students’ engagement.   
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Writing is one of four language skills 
which is important to be mastered by the 
students. Writing which is considered as a 
productive skill is a process where the 
students start with getting ideas to write the 
ideas in form of a text. In order to produce a 
good piece of writing, a writer must know 
kind of texts that the writer is going to write 
such as the generic structure and language 
aspects of the text. Moreover, writing gives 
the students much opportunity for language 
processing, because writing as a process can 
give students more time to think about the 
language than they get when they attempt 
spontaneous conversation (Harmer, 2007). In 
the process of writing a text, students’ 
engagements is required in order to get a new 
knowledge through the process.  
According to Nation (2009), there are 
several principles for teaching writing 
namely meaning focused input, meaning 
focus output, and language focus learning. 
Meaning focused input means experiences 
and knowledge should be carried by learners 
to their writing. A successful and meaningful 
writing can be produced if the learners are 
prepared well for what they are going to 
write. Meaning focus output means learners 
should write with a message focused 
purpose. When learners are writing, they 
need to think the message that they are going 
to deliver to the readers in the text.  
Language focused learning means the teacher 
provides feedback that encourages and 
improves learners’ writing. In designing the 
task of teaching and learning process, the 
teacher should consider those principles to 
gain the learning objectives.  
The researcher did preliminary 
observation to students’ engagement during 
the teaching practice started on July to 
December 2017 in class VIII B at SMP N 4 
Sungai Raya. The researcher had also an 
interview with the English teacher about the 
students’ engagement in the second semester. 
The researcher found out that the students of 
class VIII B in SMP N 4 Sungai Raya had 
lack of engagement in teaching and learning 
process. The lack of students’ engagement 
could be seen from students’ preparation for 
lesson, students’ involvement in offering 
ideas, and students’ writing quality. First, 
students were not ready well for the lesson, 
for example, some students often came late to 
the class, some students did not finish their 
homework, and some students might not 
bring their books or dictionary. Second, when 
the teacher asked students opinion about the 
learning topic, most of the students were 
quiet. Third, the students still made mistakes 
in the arrangement of jumble sentences based 
on the generic structure of a recount text, the 
use of capitalization and punctuation, and 
misspelling. Based on the data, the researcher 
concluded that the process of teaching and 
learning activities of a recount text needed to 
be improved. Therefore, the researcher used 
collaborative writing.  
Collaborative writing is a method of 
writing in which the students cooperate on a 
text. When someone revises on someone 
else’ writing collaborative writing occurs. 
Elbow (1998, p. 124) stated “when you 
revise someone else’s writing you are, in 
effect, collaborating. If you try it, you will 
notice an interesting method for collaborative 
writing”. One group of collaborative writing 
might consist of three people (the students 
might have preliminary discussion, but it is 
optional). A writes his or her final draft. 
Everyone reads A’ draft. B takes notes and 
writes his or her own draft, but B does not 
have to write everything right. The group 
discusses B’s draft to advance the group’s 
thinking and to discuss B’s input whether the 
group agree or disagree.  C takes notes and 
then writes a near-to-final draft. All give 
feedback and someone does final editing. 
Collaborative writing has two sesions 
namely pre-draft discussion and post draft 
discussion (Hyland, 2003). Pre-draft 
discussion allows students to discuss about 
the students’ brainstorming and outline. The 
goal is to generate ideas for assignment 
before drafting is done. The post draft 
discussion allows students to discuss about 
the coherence and relevance of ideas, the 
appropriateness of contextual factors, 
grammar, and text structure to deliver 
writer’s message effectively.  
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Storch (2005) stated that collaborative 
writing regards to constructivism theory of 
learning by Vygotsky (1978). Hyland (2003) 
argued that “constructivism stresses the view 
that learning occurs best when learners 
engage in tasks that are within their Zone of 
Proximal Development (ZPD), the area 
between what they can do independently and 
what they can do with assistance”(p. 21).  
According to Storch (2011), 
collaborative writing provides opportunity to 
learners for language practice in which they 
deliberate their own and their peer language 
use to attempt meaning. Even though a text 
produced by collaborative writing might be 
shorter than individual, collaborative writing 
leads to the production of more accurate text 
and language learning gains. 
A previous research which was 
conducted using classroom action research 
by Supiani (2012) revealed that collaborative 
writing improved students’ writing skill and 
enhanced students’ motivation in writing. A 
research by Jalili and Shahrokhi (2017) found 
out that the collaborative writing group had a 
lower writing anxiety than the individual 
group and the students had a positive attitude 
toward collaborative writing in which 33.3 % 
agree and 48.7 % strongly agree with a 
statement “I like revising my essay with 
partners than I work alone”. The researcher 
used quasi-experimental study and 
collaborative writing questionnaire (CWQ) 
and second language writing anxiety 
inventory (SLWAI) as tools of data 
collection. The participants were sixty 
intermediate EFL learners. 
Referring to the previous researches, the 
researcher intended to conduct a research 
using collaborative writing. The research was 
expected that collaborative writing could be 
used as a strategy to improve students’ 
engagement in writing a recount text. The 
researcher offered to bring collaborative 
writing to the classroom because it could 
provide an opportunity for the students to 
participate actively in a writing task through 
the task division and see each other as a 
learning resource. In addition, the researcher 
designed the task of collaborative writing 
based on the curriculum 2013 standard 
competence 4.6 that the students were 
required to write a recount text by arranging 
jumble sentences into a recount text.  
In the implementation of collaborative 
writing to the recount text writing, the 
researcher modified the steps given by Elbow 
(1998) and Hyland (2003). The steps and the 
activities were modified based on students’ 
problems in writing a recount text and the 
writing activities required in curriculum 2013 
standard competence 4.6 for eighth grade 
students in which the eighth grade students 
are required to write a recount text by 
arranging sentences into a recount text. 
Therefore, students were asked to arrange 
jumble words into a sentence (the first 
exercise), complete a sentence using a correct 
past form of a verb (the second exercise), and 
arrange the jumble sentences based on the 
generic structure of a recount text (the third 
exercise). The first and the second exercise 
were for the pre-draft discussion in which the 
students discussed about the ideas that they 
were going to write. The third exercise was 
for the post discussion in which the students 
write the ideas into a recount text. 
In addition, in teaching writing using 
collaborative writing, the researcher had 
involved the principles of teaching writing 
mentioned above. In accordance to meaning 
focus input, activities included in observing, 
questioning, and collecting information 
design to prepare the students to write. In 
accordance to language focus learning, the 
teacher checked the text written by the group 




The researcher conducted the research 
using classroom action research. McNiff and 
Whitehead (2006) defined “action research is 
a form of enquiry that enables practitioners 
everywhere to investigate and evaluate their 
work.” (p. 7). It means that the practitioners 
decide their own practice and find ways to 
improve the practice. When the practitioners 
consider something needs to be improved, 
they work on that aspect, keep records, and 
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produce regular oral and written reports 
about their action.  The stages of classroom 
action research are divided into four stages 
namely planning, acting, observing, and 
reflecting (Burns, 2010).  
 
Figure 1.   The Cycles of Classroom   
 Action Research 
 
Planning as the first stage of classroom 
action research allows the practitioner to 
identify a problem and develop a plan of 
action in order to improve a specific area of 
the context. In this stage, the researcher did 
the preliminary research during the teaching 
practice in class 8 B and the researcher had 
an interview with the English teacher to 
identify the students’ problem. After 
recognizing the students’ problem in teaching 
and learning process, the researcher made a 
lesson plan to apply collaborative writing.  
Acting as the second stage of classroom 
action research allows the practitioner to 
practice the plan. In this stage, the teacher 
taught the students using a lesson plan that 
had been made with the researcher. 
Observing as the third stage of 
classroom action research allows the 
practitioner to observe systematically the 
effects of the action and document the 
context, actions and opinions of those 
involved. In this stage, the researcher as the 
observer took notes about the teacher and 
students’ performance in the teaching and 
learning process of collaborative writing. The 
researcher scored the students’ engagement 
in teaching and learning process based on the 
scoring rubric which was modified from 
Moos. The researcher checked also the 
students’ writing test to know the students’ 
comprehension and effort toward the writing 
task.  
Reflecting as the last stage of classroom 
action research allows the practitioner to 
evaluate and describe the effect of the action. 
The practitioner may decide to do further 
action to improve the preliminary action. In 
this stage, the researcher reflected the field 
notes and revised the previous plan to 
develop the weaknesses of the action. .  
This research is conducted to the eighth 
grade students of SMP N 4 Sungai Raya. The 
subjects of this research were thirty one 
students of class 8 B. The researcher obtained 
the data through observation and 
measurement technique.  
The researcher used observation 
technique to record qualitative data of the 
teaching and learning process. Hyland (2003) 
defined “observation is direct or recorded 
data of “live” interactions or writing 
behavior” (p.253).In this research, the 
researcher observed the teaching and learning 
process using collaborative writing and 
students’ participation during the teaching 
and learning process using collaborative 
writing. The measurement technique used to 
analyze the quantitative data such as score of 
students’ writing and the improvement of 
students’ engagement. 
Field notes and writing tasks were used 
as tools of data collection of this research. 
Field notes were used to write about the 
teacher and students’ performance in the 
teaching and learning process using 
collaborative writing. Writing tasks were 
used to provide a chance for the students to 
practice the collaborative writing. Writing 
test was given twice. The first task allowed 
the students to do collaborative writing. The 
second task was given to know the students’ 
comprehension and ability to write a recount 
text after having collaborative writing.  
In data analysis, the researcher used the 
students’ engagement rubric to know the 
improvement of students’ engagement in 
writing a recount text through collaborative 
writing. The researcher modified rubric for 
class engagement from Moos (n.d.) based on 
the activities of teaching and learning using 
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collaborative writing. The students’ 
engagement was categorized into excellent 
category engagement, good category 
engagement, fair category engagement and 
unsatisfactory category engagement. The 
elements of assessment consisted of students’ 
preparation to follow the lesson, students’ 
attitude to others, students’ contribution in 
the classroom and collaborative writing and 
students’ writing quality.  
 
FINDINGS AND DISCUSSION 
Findings 
The researcher conducted a classroom 
action research in order to improve students’ 
engagement in writing by applying 
collaborative writing. This research was 
conducted in three cycles. Every cycle 
consisted of one meeting. Field notes and 
students’ writing reflected collaborative 
writing improved students’ engagement, 
students’ self-esteem, and students’ 
achievement in writing a recount text. The 
design of collaborative writing activities 
which was suitable with the students’ level 
could trigger the students’ participation in 
teaching and learning process. In the first 
cycle, the writing tasks were too difficult for 
the students, so it was revised to a moderate 
one by omitting the compound sentences for 
the task in the second cycle. The students’ 
task division should be clear to trigger the 
students to involve in the accomplishment of 
the task. In addition, most of students who 
engaged in teaching and learning process had 
a better achievement than the students who 
had lack of engagement. Students could gain 
better comprehension about the learning 
topic, because collaborative writing allowed 
the students’ to experience the learning 
process themselves. The explanation of the 
finding was explained based on the specific 
formulations. 
 
1. Collaborative Writing Improved 
Students’ Engagement  
The students’ engagement in teaching 
and learning process enhanced when the 
teacher applied collaborative writing to teach 
recount texts writing. The improvement of 
the students’ engagement in teaching and 
learning process of recount texts writing 
could be seen from the students’ enthusiast to 
offer ideas, the students’ effort to accomplish 
the task and the students’ positive attitude 
toward the teacher, and their peers. The task 
division of collaborative writing provided a 
chance to every student to take a part in the 
process of writing. The students found the 
problem solving of their part and shared their 
work to each other to be discussed before 
they wrote the answer for the group task. The 
improvement of students’ engagement was 
presented in the second to third cycle, when 
the task and task division had been suitable 
with the students’ level.  
 
2. Collaborative Writing Improved 
Students’ Self-Esteem  
Collaborative writing enhanced 
students’ confidence. Appreciation and 
positive responds which were given by the 
teacher and other students made the students 
became confidence to offer ideas. When the 
students made mistakes, they would receive a 
constructive feedback rather than an 
offensive comment. The students enjoyed 
learning with their peers because there were 
no offensive comments and they felt 
comfortable to learn with each other who 
they think had the same level (student to 
student) with them. 
 
3. Collaborative Writing Improved 
Students’ Writing Achievement 
The improvement of the students’ 
engagement affected students’ writing 
achievement. It could be seen from the 
improvement of students’ writing quality in 
every cycle. The students’ problems in 
writing simple past sentences, using 
punctuation and capitalization and writing a 
recount text based on the generic structure 
had been eliminated from cycle to cycle. It 
showed that the involvement of students in 
teaching and learning process made them 
understand the learning topic better because 
they experienced the learning process 
themselves. The design of collaborative 
writing activities which was suitable with the 
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students’ level and needs helped the students 
to have better comprehension of the learning 
topic and gain better writing achievement. 
The teacher’s task during collaborative 




      
    Diagram 1.  The Presentage of Students’ 
Engagement 
 
Based on the data of the observation, 
students’ engagement was improved from 
cycle to cycle. In the first cycle, the students’ 
engagement was categorized into 25% 
excellent, 10% good, 13% fair and 52% 
unsatisfactory. It showed that half of the 
students performed unsatisfactory 
engagement. In the second cycle, the 
students’ engagement was categorized into 
36% excellent, 48% good, 13% fair and 3% 
unsatisfactory. It presented that there was an 
improvement of second cycle which was 
11% improvement of the excellent category 
and 38% improvement of the good category. 
In the third cycle, the students’ engagement 
was categorized into 74% excellent and 26% 
good. The improvement of students’ 
engagement in the third cycle was 38% 
improvement of the excellent category. The 
result proved collaborative writing enhanced 
the students’ engagement in writing a recount 
text. 
The students’ engagement in the 
classroom influenced the quality of their 
writing. The researcher categorized the 
students’ score based on the score 
specification by Heaton (1998). In the first 
cycle, students’ score were specified into 
16.5% average to good, 19.4% average, 
16.5% poor to average, and 48.4% poor. It 
showed that most of students were still 
extremely difficult to do the writing task. 
Students made a lot of mistakes in arranging 
jumble words into a sentence and complete 
the sentence using a correct past form of the 
verb. Moreover, students made a lot of 
mistakes in using punctuation, capitalization 
and spelling. In the second cycle, students’ 
scores improved from their score in the 
previous cycle. The students’ scores were 
categorized 35.5% good to excellent, 35.5% 
average to good, 16% average, and 13% poor 
to average. It showed that the quality of 
students writing were better than the previous 
writing. The students’ mistakes in arranging 
jumble words into a sentence and completing 
sentences using a correct past form of the 
verb decreased. However, the students still 
struggled in arranging the jumble sentences 
into a recount text with the correct use of 
punctuation, capitalization, and spelling. In 
the third cycle, students’ mistakes in 
arranging jumble words into a sentence and 
completing sentences using a correct past 
form of the verb had been minimized. 
Students’ ability in writing the jumble 
sentences into a recount text improved and 
minimized the mistakes of using punctuation, 
capitalization, and spelling. Students’ score 
were categorized into 81% good to excellent 
and 19% average to good. The result 
presented that most of students’ task quality 
enhanced when their engagement improved. 
Collaborative writing contributes 
problem solving process to the students 
where the students start with constructing 
ideas to writing the ideas into a recount text. 
The design of tasks which was suitable with 
students’ level and need provided an 
opportunity to students to express their 
knowledge and enhance their comprehension 
about the learning topic. Students were 
willing to engage when they perceived 
appreciation from the teacher and teammates. 
Appreciation and positive responds to 
students’ engagement gave a positive impact. 
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Students had self-esteem and bravery. When 
the students made mistakes, they would get a 
constructive feedback rather than an 
offensive comment.  
In addition, there were some limitations 
of collaborative writing that need to be 
considered by the teacher before using 
collaborative writing to teach writing. First, 
when the students did not have prior 
knowledge about the learning material, the 
teacher would spend a long time to explain 
the learning material. The students did not 
have sufficient time for the discussion, and 
the collaborative writing would not be 
effective. Second, if the tasks were 
categorized too difficult to the students, they 
would perform less or unsatisfactory 
engagement. The students would ask their 
teacher rather than discuss it with their 
teammates. Third, there would be 
possibilities of offensive comments. There 
were some students who performed good 
engagement but they could not produce a 
good quality of writing. This could happen 
because of particular factors. The students 
might have health problem like myope. 
Another student might have a bit slower in 
understanding something. They tried hard to 
contribute in learning, even though the other 
students might sometimes give an offensive 
respond. Fourth, some students might make 
noise or talk about another thing in the group.  
Therefore, the researcher took some 
actions to eliminate the limitations of 
collaborative writing. The researcher wrote 
students’ task division on the students’ 
worksheet. The researcher used one picture 
to explain the topic and removed the pictures 
for the tasks so that the researcher could to 
explain the learning material briefly and 
clearly. The researcher revised the task to a 
moderate level based on the students’ need 
and level. The level of task difficulty could 
be a consideration to the teacher to determine 
allocation time for collaborative writing so 
that they could have sufficient time 
discussing the problem solving. The 
researcher told the students, the offensive 
comments were unacceptable. As the role 
model, the researcher always gave 
appreciation, support and constructive 
feedbacks to the students. The researcher 
guided the students to the information 
needed, when the students had difficulties in 
doing the task.  
 
CONCLUSION AND SUGGESTION 
Conclusion 
Based on the research finding, it can be 
concluded that collaborative writing 
increased students’ engagement in writing a 
recount text. The improvement of students’ 
engagement could be seen from students’ 
preparation and attention, students’ positive 
behavior to the teacher, other students’ or 
peers and tasks and students’ willingness of 
offering ideas and questions. The quality of 
students’ writing reflects their best effort.  
Students’ engagement enhanced through 
the process of collaborative writing in which 
the students start from constructing ideas to 
produce a recount text. The task division 
gave an opportunity to the students to engage 
in the task. Collaborative writing offers 
problem solving process to the students by 
sharing ideas with peers. The arrangement of 
jumble words into a sentence and the 
completeness of sentences using a correct 
verb deliver a chance to the students to 
construct ideas and eliminate their difficulties 
in writing simple past tenses. The 
arrangement of jumble sentences based on 
the generic structure of a recount text 
delivers a chance to the students to compose 
the ideas into a recount text and eliminate 
their difficulties in writing a recount text.  
 
Suggestions 
Based on the limitation of the research, 
the researcher provided several suggestions: 
(1) the teacher needs to consider students’ 
level and need in choosing a suitable task for 
collaborative writing; (2) the teacher should 
consider the level of students before dividing 
them into group. The member of groups 
should be from different level (upper, middle, 
and lower) to make sure the students can help 
each other in doing the task; (3) the teacher 
should tell the students about the students’ 
level in the task division to make it clear; (4) 
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the teacher should not give judgmental 
feedbacks so that the students do not feel 
afraid of making mistakes or giving their 
opinions. In return, the teacher should give 
motivation and feedback for students’ 
engagement and writing improvement, so 
that the students model the teacher to offer 
feedback to their friend; (5) the teacher might 
make a rule to avoid offensive responds from 
the students.  
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